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Hebrew in America

Hebrew is the irreplaceable language of Jewish life and expression. It is at the core of Jewish values. Its existence is coterminous with that of the Jewish people and the many layers of the language mirror the cultures in which Jews perpetuated Judaism. It was never merely a vehicle of communication, but part of the fabric and texture of Judaism. Words vibrate with religious meaning, moral values, and literary associations. Torah and Hebrew are inseparable. Hebrew literacy is the key to Judaism, to joining the unending dialectic between sacred texts, between Jews of different ages and eras, between God and Israel. To know Judaism only in translation is, to quote Bialik, akin to kissing the bride through the veil.

The revival of Hebrew in the last century-and-a-half is as singular a feat as the creation of the Jewish state. Hebrew has been wholly transformed from an unwieldy classical medium of liturgy and learning into a modern Western language fit for the sensibilities of contemporaryr society. Diaspora Jews can little afford to remain deaf to the sounds of Hebrew as they can ignore the fate of the Jewish state.

In a Jewish world of sundry and proliferating divisions, Hebrew must emerge as the common and unifying language of the Jewish people. The natural bonds of language and culture bind more firmly than those of abstruse ideological constructs.

Hebrew has seriously declined as a result of American Jewry’s accelerating integration into American life.  It also reflects, in part, the growing gap between the Jewish community in the United States and Israel.  There’s ample evidence that the same phenomenon is occurring all over the Jewish Diaspora.

Jewish peoplehood is achieved by the transmission of our collective memory and culture, rooted in our common language, literature and values.  Lacking a common language means we also lack a common  vocabulary, not only of words, but of values, norms and 

ideals.  This weakens and dilutes us as a people.

Thus, there are compelling national and ideological reasons to undertake a comprehensive program for the propagation of Hebrew.

The Memorial Foundation at its 40th anniversary meeting in Jerusalem decided to launch a bold and innovative pilot program in the United States to address this issue.  The United States was chosen as the venue for the pilot program not only because it is the largest and most important in the Jewish Diaspora today.  More significantly, the chances for success for this undertaking are optimal here because we believe that segments of the America Jewish community and its educational network could effectively be reached by such a program.

Concept and Strategies

The goal of Hebrew in America is the elevation of the Hebrew language as a core value in our Jewish educational institutions. The sooner that children become proficient in Hebrew, the easier it becomes for them to access the literary legacy of the Jewish people. Hebrew will become a portal to Jewish culture instead of a mere tool to study religious and devotional texts, or a vehicle to order a meal in an Israeli restaurant.

Language, while not the only indicator, can be a strong instrument in creating an identity.  Dr. Elana Shohamy says:”Language is a convenient tool, a means that groups choose in order to create, enforce and strengthen their identity”. 
  Dr. Shohamy tells of research done on Armenian children who could not speak the Armenian language.  They were more neutral about their culture. They lacked the common memories and involvement in their culture when compared to those children who spoke the language.

According to Dr. David Zisenenwine, ”Language acquisition is directly linked to the use of cultural beliefs and practices.  There is an intimate relationship between Hebrew language and Jewish culture and Jewish identity.” 
 Thus, teachers who teach in our schools must have full mastery of Hebrew as the language of texts, culture and religion, as well as the ability to explain them in Hebrew.  Why, with all the current English translations of TaNaKh and other Jewish literature, is the study of Hebrew essential? As Dr. Samuel Steinberg says:  “Those who study the Torah in English are doomed, at best, to a poor reflection of the original’s majesty and thought; and at worst, to misinterpretation and misunderstanding”. 
 Dr. Steinberg claims correctly that language is more than a vehicle for the communication of thoughts, it is the medium of thought…The Hebrew language, with its vocabulary, idioms, structures and unique forms of expression, embodies national, religious and cultural values that are uniquely Jewish.  To the extent that an individual internalizes the religious and national values of his/her people via its unique linguistic forms, she/he is more likely to see the worth through the lenses of those values and more likely to identify with its people.  It also establishes a common bond with Jews in Israel and throughout the world.

We are in the business of creating educated Jews.  Who is an educated Jew?  Dr. Paula Hyman claims that there are three most important prerequisites that are necessary for all educated Jews:  The Hebrew language in all its variants from the Bible to the present – not just street Hebrew, is her number one prerequisite.  “Hebrew”, says Hyman, is “an essential tool for reading much of what Jewish culture has produced.  But it is more than a tool.  Without Hebrew there is no visceral, as distinct from intellectual connection to Jewish creativity across time and space.” 

Learning Hebrew as a Second Language:
Examination of second language research findings in the last twenty years as well as brain research and second language acquisition, has led us to draw three very important conclusions:

1. People who speak two languages have a distinct advantage.  From an early age, bilingual people are better able to abstract information, they can deal with a level of abstraction very early, are often more successful in school.

2. The earlier the better – children who start a second language at a young age are more successful in learning and internalizing the language than those that start later.  (That is not to say by any means that those that start late are doomed…).  Hence, the best age to start learning a second language is between ages 3-5.

3. Immersion in the second language is the method that leads to best results in language acquisition.

Hebrew in America was mandated to increase Hebrew awareness and knowledge in the Jewish community at large. Pedagogically it was decided to focus on the youngest students in a Jewish setting and in parallel their teachers and parents. HIA helped spearhead and model Chalav U’dvash, a Jewish Agency early childhood curriculum for Hebrew language development. To enrich and support the curriculum HIA developed, in tandem with Dr. Lifsa Schachter in Cleveland, an immersion component based on Total Physical Response, or Ivrit B’tnuah. To move into the grades HIA had begun to develop a relationship with Tal Am to continue our proven best teaching practices for language development manipulating their materials and expertise. HIA’s goal is to have every student be at an intermedicate level on the SOPA (elementary school equivalent of ACTFL rating system) rating scale by third grade. By high school all students should be at the advanced level – able to conduct full philosophical discussions as well as everyday interactions in Hebrew, and be able to navigate classical literary texts. In supplemental schools HIA can ensure that all students will have their bar/bat mitzvah with a high proficiency of Hebrew based on the SOPA scale. Parents and teachers are involved in the learning process and are active members of the learning and creative environment. 

Program Development

TPR (Total Physical Response)  is a program that was developed about 40 years ago by Dr. James J. Asher for teaching many languages.  His first experiment was with Japanese.  Today it is used to teach many languages including Hebrew.  To the extent possible, Dr. Asher’s approach follows the strategies the child uses when acquiring his/her language, i.e. a period of exposure to language before the child produces language on his/her own, massive input of the language, language appears spontaneously, is acquired in a positive climate and non-threatening atmosphere, lots of repetition, and language bonded through physical activity.  The three key ideas in this instructional format are:

· Understanding of the spoken language should be developed in advance of speaking.

· Understanding should be developed through movements of the student’s body.  The imperative form is a powerful aid because the instructor can utter commands to manipulate student behavior.  Our research suggests that most of the grammatical structure of the target language and hundreds of vocabulary items can be learned through the skillful use of the imperative by the instructor.

· Do not attempt to force speaking by students.  As the students internalize a cognitive map of the target language through understanding what is heard, there will be a point of readiness to speak.   The individual will spontaneously begin to produce utterances.

It was first adapted into Hebrew in the late ‘80s by Bina Gurarri in San Diego and since 2001 by Dr. Lifsa Schachter in Cleveland. Shoshana Glatzer, the founding Director of Hebrew in America  worked with Dr. Schachter, and the current Director, Drora Arussy, Ed.D. was trained by Dr. Asher and by Dr. Schachter.

Hebrew in America has taken this philosophy and adapted it to a spiraling curriculum in which the first four units introduce base Hebrew vocabulary. In a day school setting these first four units are completed in the first year of learning. The second year then focuses on Ivrit B’tnuah thematic units which center around holidays, Israel, seasons and emotions. 

Chalav U’dvash:  a new program from Israel emphasizes sentence structure and structured language building. It is a two year curriculum for children 3-6 years old. It is a hands-on program with many sensory experiences, pictures, music, books and Bentzie, the turtle puppet, that helps teach Hebrew. HIA was essential in helping to get it to the Beta stage. The curriculum was amended based on the experience recorded in Northern NJ. The curriculum is now used around the world based on HIA edits and comments. It is a successful, rich curriculum that works in tandem with TPR as a formalized language building component.

Ulpan Parents and teachers are more supportive of the program when they feel a part of the development and a personal connection. HIA has held summer ulpanim for teachers, encouraged parents and teachers to attend UJA ulpan, and provided workshops for pedagogic technique as well as language improvement. Most HIA teacher workshops are delivered in Hebrew. A Café’ Ivrit and more ulpanim for parents and teachers is an important next step to maintain and increase language skills. 

Phases of Implementation

The fundamental conceptual basis of this innovative pilot program was attempting to change the culture regarding Hebrew in the community -- in the first instance, the culture regarding Hebrew in Jewish pre-schools, day schools,  and synagogue schools. The second stage of the program will be transferring the successful initiatives to other communal institutions (camps, synagogues, universities, JCCs, etc),.

Northern New Jersey was selected as the pilot program due to its strong day schools, high level of support, study and travel to Israel; and the high leadership quality of its top communal professionals.

The first phase of the program entailed working in close contact and cooperation with the principals, to first ascertain their perception of the role of Hebrew in their schools and then assisting them in enlarging their perception of the possibilities for expanding and intensifying the propagation of Hebrew in  their schools. 

It was obvious that in order to actualize the dream and the goals of the “Hebrew in America Project” it was incumbent upon us to start a Hebrew immersion program at the early childhood level.

The strategies were two-fold:  The early childhood on one side and the adult level on the other side, especially the adults in leadership positions including teachers and educational directors, parents and lay leaders.  

For supplementary congregational schools, HIA chose three schools with the greatest potential to succeed and included them in the cadre of schools in the Hebrew in America initiative.  The criteria were:  

1. Commitment of the director to want the program to work well.

2. Fluent Hebrew speaking teacher in each class.

a. If this is not possible then availability of at least one fluent Hebrew speaking faculty member for each three classes.

3. Commitment of school faculty to professional growth.

4. Commitment for advanced training in Jerusalem during the summer of 2006.

5. Support and sustain a summer Hebrew Ulpan and/or monthly “Café Ivrit” sessions for teachers.

6. Allow a Hebrew Coordinator to visit each school in the Program once a month, at which time the Coordinator will video tape the classes and discuss various issues that come up as well as help wherever needed. Videos are used for teacher self-evaluation and converted to training videos.

7. Send representatives to monthly teacher training sessions to work with the curriculum as it develops and advance their pedagogic knowledge for language development and teaching techniques.

In the first four years we pursued a five part strategy:

1. HIA met with principals and directors of early childhood programs in our area to gauge their interest and willingness to elevate Hebrew knowledge in their schools.

2. HIA developed an instructional approach based on second language acquisition skills and brain research on how young children learn and process language. We have introduced these materials into eighteen local early childhood programs and supplemental schools.

3. There is ongoing mentoring, sharing, supervision and observation of all teachers in the program. This community of learners grows professionally as they become more proficient. Children enter first grade with high level Hebrew fluency. We are now working with primary grade teachers to continue the Ivrit B’tnuah pedagogy and build upon the essentials.

4. Children who are in one of our participating schools are eligible to attend an end of summer Hebrew immersion day camp. This experiential learning reinforces what they  learned the previous year and prepares them to start the new academic year at full speed.

5. Since many teachers who are not native speakers want to be part of this program, we provide an Ulpan for them. In addition, when funding permitted HIA sent teachers to Ulpan Akiva in Netanya, Israel for three weeks during the summer.

Much of the teacher training and best teaching practices comes from TPR (total physical response) by James J. Asher, PhD. Currently TPR is not available for Hebrew language in an organized form. Shoshana Glatzer through Hebrew in America began to incorporate the theories into training sessions and Bina Guerreri and Lifsa Schachter, PhD had begun to organize some of the theories in their own settings. Drora Arussy, EdD has taken the theories and is creating organized spiraling methods and materials for language development for students of all ages. The goals of this are two-fold. Members of the greater Jewish community in Northern NJ have become involved in this project through volunteering to create scripts, record songs, illustrate and write songs to supplement the curriculum. The impact of the curriculum has now expanded to teens and adults in that they, too, are working with Hebrew language and appreciating its importance.

 A yearly breakdown of the stages can be found in Appendix B.

Teacher Training

Professional Learning Communities (PLC) occur wherever there are educators who are reflective practitioners. Whenever teachers engage in analyzing the why and how of what they do, and whenever this is done collegially -- whether formally or informally -- a PLC is said to exist. We are familiar with PLCs that are part of the old guild system in which there were apprentices learning from journeymen and artisans. The same can be said about quality internships and student teaching programs. The disconnect occurs in schools where there is no systemic or systematic professional development. One day seminars are practically worthless and schools traditionally do not invest adequate resources to grow a PLC. Much of what is called professional development (sic) in the U.S. takes place because the calendar dictates a secular holiday or observance. It takes a great deal of ruthless determination, truly dedicated professionals, and targeted energy to develop and maintain a PLC in a school with teachers from varying academic disciplines and disparate backgrounds. 

A Professional Learning Community exists among all the teachers in the      program because the principles of Action Research form a key element of this fraternal network of reflective educators. There is disciplined inquiry that impacts directly on a teacher's practice and empowers them to renew their 
classrooms and promote instructional improvement. (Glanz, 1991) There is much self-reflective inquiry. (Kemmis, 1983) There exists a  systematic study of attempts to improve educational practice by the participants by means of their own practical actions and by means of their own reflection upon the effects of those actions. (Ebbutt, 1985) There is a disciplined process of inquiry conducted by and for those taking the action. And the primary goal is to assist the teacher in improving and/or refining his or her actions. (Sagor, 2000) 

What makes this PLC work so well are  the opportunities for teachers to learn from each other within the diverse professional  and personal approaches that each represents. The two-way feedback after each observation, and frequent meetings with small and large groups as well as the whole group contributes to its success.

Our PLC has impacted many veteran teachers who now realize that there is a hochma to what they may have been doing intuitively. It also allows less experienced teachers with fewer mistakes to unlearn, to grow under the tutelage of master educators. For two years there have been EC teacher training sessions in which teachers observe a “master” Ivrit B’tnuah or Chalav U’dvash teacher and discuss her practices. Also, individual training sessions as well as small group sessions have been created to promote best teaching. This year we have expanded the workshops and created “HaKesher HaIvri” – a series of workshops each on a different theme, to enhance teaching (see Appendix C). Each session has drawn 20-30 teachers for three hours. These teachers then return to their schools and share the information and techniques with other teachers. Follow up sessions are held with the Hebrew Coordinator visiting the schools, observing teachers and helping customize plans for maximizing Hebrew development. Standardizing vocabulary is stressed in the same vein as creativity and teacher ownership.

Materials Developed

TPR  - עברית בתנועה

First Year – Each unit is based on a vocabulary list of basic classroom activities and techniques. Each unit comes with lesson and activity suggestions based on tpr.

Unit I  - Tefillah


2 bingo games


Picture cards


Books


לשבת במעגל


איתן רוצה לשבת? איתן רוצה לעמוד?


איתן רוצה ללכת? לרוץ? לקפוץ?



איתן רוצה להתפלל


Song suggestions


Assessment suggestions

Unit II – Snack time


2 bingo games


Picture cards


Books


רחל רוצה גלידה עכשיו



איתן רוצה לאכול תפוח



בתיאבון


Song suggestions


Assessment suggestions


Cafeteria poster

Unit III – Classroom Activities

Song suggestions


Assessment suggestions

Unit IV – In the House


Rooms in house posters


Books


כדורים בבית

איתן לא רוצה לישון

איפה תוקי קוקי?

שירה גלידה



Song suggestions


Assessment suggestions

Year 2 books

אני מטייל בירושלים

פיקניק בל"ג בעומר

פסח בירושלים

סבא וסבתא ואריאל

איתן מדליק נרות
איתן נופל בשלג

איתן בגן חיות

יום הולדת לאילנה
דפי ציור א' ב' – לפי תוכנית עברית בתנועה

Support materials for:

הביצה שהתחפשה

Hebrew alphabet poster

Workshops

Thinking Outside the Circle 

TPR basics

Creative dramatics as language development

Conversational assessment

Movement and language

Non-grammar
Kits – in process

Seasons and clothing

The body

Israel

Food

Emotions

Schools Involved

Hebrew in America has been helping schools use modern and exemplary teaching practices to increase the Hebrew language capabilities of their students. Currently in Northern NJ we work with teachers in 9 early childhood programs, 7 of which feed directly to day school programs. Others may continue in day school settings, or enter public schools with a basis in Hebrew language. In addition, we are currently working with teachers of grades K-2 in 2 supplemental synagogue schools. Other early childhood programs have shown interest. 

Two elementary schools have begun to work with Drora Arussy on moving HIA into their first through third grade classes. An additional three are interested in being involved as soon as possible. 

Outcomes and Achievements

The Hebrew in America Program has significantly improved the quality of Hebrew Language learning in our early childhood department.  The professional collaborations, teacher training and materials all serve to bring vibrancy and excitement to our curriculum. Best of all, the children are learning through play and Hebrew has become a favorite part of the Day!

Georgia Cohen

Director, Early Childhood Program

Yavneh Academy

“I wanted to thank you for bringing the Chalav U’dvash program to Schechter. Our teachers enjoyed the year-long training with experts from Israel, coupled with your constant support. The program allowed children to gain the Hebrew language in a structured, yet an authentic way.”

Ruth Gafni, Principal
Solomon Schechter Day School

of Bergen County
The achievements in numbers:

· 9 early childhood programs are currently part of the Hebrew in America program

· Over 70 early childhood teachers have been trained in Ivrit B’Tnuah this year

· Monthly workshops, HaKesher HaIvri, draw 15-30 teachers per session from 5-9 schools.

· 1000 children between the ages of four and five are learning Hebrew every day 

· 2 Congregational Schools are participating in the program 

· Assessments for the 4 first units are solidified and being used.

· 2 new early childhood programs and 2 supplementary school programs are interested in joining.

· 2 teachers from another region attended a workshop and asked to attend in the future.

Replication

Hebrew in America is a program that can be duplicated in schools and communities all over the world. The methodology and approach to teaching Hebrew as a second language has been refined and even packaged to make this happen. We have conducted  training seminars in Detroit, Long Island and New York and at various conferences. This is eminently doable. 

Although, as a pedagogical tool HIA can work in an individual school, it is preferable for Hebrew in America to be  community based to create not only a community of children who learn and speak in Hebrew, but it is also important to have that  group of teachers as a community of learners. [See  Dr. Wallace Greene, “Building a Professional Learning Community for Teachers of Hebrew”, Jewish Education News, Fall 2007]

This community-based project can then also be expanded to camps, JCCs, adult programs, etc.

The ultimate goal is to create a dynamic Hebrew-centric community.

Training and ongoing supervision are key elements to the success of this program. We found it  to be most effective to offer stipends for intensive initial training of the first cohort of teachers. We also sent some teachers to Israel for intensive Ulpan training. This a serious yet crucial cost factor for consideration. Once the program had been successfully integrated in the schools, there was no longer any need for incentives. Teachers actually fought to be included in the training and supervision.

Hebrew in America is best suited for native Hebrew speaking teachers, but the program is adaptable to non-native speakers as well. Some schools even use a rotating teacher for HIA. The main virtue that makes Hebrew in America replicable is that the training components have been developed as have many of the teaching materials and can be duplicated for use by those who are trained to use them. This is not a system that you can buy off the shelf. It is very labor intensive and requires the training of a trainer in each setting to supervise and work with the teachers. We can train those trainers.
In order to enhance the success and enthusiasm that Hebrew in America has generated in Northern New Jersey it is extremely important to maintain the Learning Community with a Café Ivrit, HaKesher HaIvri, and an ulpan option for parents and teachers. Teachers must undergo training for the particular curriculum or curricula that they will be teaching.

The first two years of Ivrit B’Tnuah as a stand-alone or as a supplement to the curriculum is ready for training and implementation. A supplemental or adult program may benefit from the standardized program for four to six years as they meet less regularly. The pedagogic method may be continued and customized through the learning communities. A cd is available with the Ivrit B’Tnuah materials created to date and the introductory workshops are able to be packaged as well.

Appendix A

            New York

The Jewish Week  January 9, 2008

Immersed In Hebrew

The Hebrew in America pilot program has now reached more than 1,000 students in northern New Jersey, and it’s looking to expand. Can it make a dent in Hebrew illiteracy?
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	Mali Mizrahi, left with headscarf, leads her class at Yeshiva of North Jersey in learning Hebrew. At Congregation Shomrei Torah in Fair Lawn, students segue from challah baking to Hebrew lessons with teacher Ettl Ahdoot.
	


by Carolyn Slutsky
Staff Writer
‘Moochanim?” says Morah Mali. “Ready?”
It’s a brilliant fall day, and Mali Mizrachi stands in the middle of a circle of 5-year-olds at the Yeshiva of North Jersey in River Edge. She points to her eyes, her hands, her back and the children follow; she reads a book about a house, she holds up various leaves while the children shout out their autumnal colors.  
But throughout this half-hour lesson, no English is heard at all. The entire lesson unfolds in Hebrew, and though it is early in the school year, the children follow with full understanding and rapt attention. 
The children at YNJ are part of a pilot program that has been tested in northern New Jersey over the past three years called Hebrew in America. Hebrew in America was initiated by the Memorial Foundation for Jewish Culture, an organization devoted to advancing Jewish culture, when the foundation became concerned about the radical decline of Hebrew among Jews living in the diaspora.
“Jews are starting to lose a common language,” says Jerry Hochbaum, executive vice-president of the foundation. “There isn’t a strong sense of Zionism in the U.S. but there is a strong interest in Jewish culture. We decided that Hebrew is the agency through which we can expose and interest people in Jewish culture.”
The Memorial Foundation identified Bergen County, in New Jersey, as an ideal community in which to test the program because of its high numbers of Israeli parents, its many students who study in Israel, its strong ties to Israel, its many varieties of Jewish education institutions and its relatively high rates of religious affiliation. 
In the early stages of the planning process for Hebrew in America, Bergen County hosted a community-wide meeting at which local leaders spoke about the necessity for the next generation to learn Hebrew. 
At the forum, Leon Wieseltier, literary editor of The New Republic, said the assumption of American Jewry that “it can do without a Jewish language is an arrogance without precedence in Jewish history, and this illiteracy will leave American Judaism and American Jewishness forever crippled and scandalously thin.”
The program begins with children as young as 3. Since they cannot yet read, these children learn Hebrew through TPR or Total Physical Response, a way of teaching-by-doing where they follow commands and learn through the body in an immersive environment. By kindergarten, the children are already familiar enough with Hebrew to understand books and to tutor their older siblings and parents. 
Currently in 18 settings including day and supplementary schools, and serving some 1,015 students in northern New Jersey, Hebrew in America is a project not just of teachers, students and schools, says Wallace Greene, director of the UJA Federation of Northern New Jersey’s Jewish Education Service, but of the entire community. 
“I could kick myself for not thinking of this 30 years ago,” says Greene of the transdenominational program, which he says serves as a portal to Jewish culture. “We’re on the cusp of something. Everyone’s been talking about it for 60 years but no one’s doing it in this country.”
The lifeblood of Hebrew in America is Shoshana Glatzer. A petite Israeli with an inexhaustible energy, Glatzer, who retired from a long career with the Board of Jewish Education in New York, trains teachers at each school, who then teach Hebrew to their students.
Glatzer believes that American Jews should be exposed to Hebrew language in order to fully understand their culture and heritage. “Reading Hebrew literature in translation,” she says, “is like kissing a bride through a veil.”
At Congregation Shomrei Torah in Fair Lawn, a kindergarten class is just finishing a baking project when their teacher sits them down for a Hebrew lesson. Some students jump up from their chairs to participate, while others stay back, quietly paying attention. For them and for all children exposed to the language at such an early age, says Glatzer, “Hebrew manifests later, it’s inside, they understand it and then one day it comes out.”
Although linguists vary in their opinions over the exact mechanisms of language acquisition, most agree with the “critical period hypothesis,” a theory stating that there is an ideal window for learning both a first and second language, peaking before puberty. Beginning a second language in middle school, therefore, is too late for many people to speak and understand with anything approaching native proficiency.
Glatzer agrees that teaching a new language is optimal when students are very young and when their brains “are almost like sponges.”
In addition to the intensive exposure to Hebrew during the school year, Hebrew in America also held a summer camp at a Reform synagogue in Teaneck last August, where teachers wore signs with an American flag if they were willing to speak English and an Israeli flag when they would only speak Hebrew. Next summer organizers hope to be able to accommodate more students for the summer intensive program.
At the Solomon Schechter Day School of Bergen County, in a classroom where Hebrew letters line the wall along with English ones, Gila shows a picture of a turtle and asks the kindergartener boys and girls, “atah tzav? At tzavah?” (“Are you a turtle?”)
The children answer. “Lo, ani yeled,” say the boys (“No, I am a boy”), or “ani yeldah,” say the girls (“I am a girl”), except mischievous Jacob, who replies, “ken,” (“yes”), causing everyone to laugh.
“If I don’t hear the ending sound, yeladim, I can’t go on,” says Gila.
Ruth Gafni, principal of the elementary school there, welcomes Hebrew in America and the chance to communicate in Hebrew in her school. “Before the program each teacher taught in their own way. It really gave us a common language to teach Hebrew.”
The program has been revolutionary not only for students at schools in north Jersey, but also for their teachers. Many who attended day schools did not learn fluent Hebrew and are now getting the chance to reacquaint themselves with the language, becoming confident and comfortable enough to teach it to their students.
Fran Mermelstein, director of the preschool at YNJ, says her students are taking their lessons home, speaking Hebrew to their parents and using the language when they travel to Israel or make aliyah, which many do each year. 
“We feel the earlier we expose them, the better grasp they’ll have,” says Mermelstein. “And when they learn Chumash in first grade they’ll be familiar with the verbs, the roots.”
Plus, she adds, “it’s so fun and informal they don’t even know they’re learning.”
As it looks for new grants and to expand the program to more schools, the Jewish community in northern New Jersey looks forward to watching Hebrew in America follow its students through higher grades. There is hope that its trickle-up effect will reach more and more community members. 
“There’s a big discussion about not compromising on Jerusalem,” says Hochbaum of the Memorial Foundation, referring to Israelis and Palestinians possibly sharing the city as a capital in any final peace agreement. “Well, we shouldn’t compromise on Hebrew either. It’s not only teaching Jewish culture, it has a much larger dimension in terms of the connection to the State of Israel and the language of Israel.” 

Appendix B

HEBREW IN AMERICA
2005-2006

· We have rigorously trained 22 teachers of 5-year olds who have had exposure to some Hebrew language during the previous school year.  The Thematic Units training has a topical approach to learning Hebrew.  Appropriate themes are related to the holidays and general topics (i.e. Rosh Hashanah, family, new things in the children’s lives, etc.)  Each of the themes is developed in relation to and together with appropriate children’s Hebrew literature.

· We have vigilantly trained 21 teachers of 4 year olds in עברית בתנועה/עברית עם כל הגוף known as Total Physical Response (TPR). This is a new program which we adapted from the work of Dr. James Asher. The Program Coordinator developed lessons, songs, games, and many materials for learning activities in Hebrew to accompany the basic TPR program. TPR was a main feature of the training workshops for this group.

· We have trained 11 teachers who teach 3-5 year olds in the new JAFI Halav Udvash curriculum (written by Margalit Kavenstock and Pasia Sela, and supervised by Shira Ackerman) which we piloted. [See Addendum.]  The curriculum is divided into six sections.  Each section includes 24 lessons.  The sections are related to the rhythm of the Jewish year.  We have had two training sessions and one video conference with Margalit Kavenstock one of the authors.

· 11 Early Childhood teachers have taken an Ulpan twice a week during the summer and 8 more have taken it during the year to be able to participate in Hebrew in America.

· The Project Coordinator  visits each school once a month to make sure all of our three  programs proceed smoothly. 

· There are monthly meetings, e-mails and phone consultations throughout the school year.

· Video conferencing with Israel.

· In addition to mentoring and training teachers, the Project Coordinator writes curricula, develops teaching materials, and engages in language acquisition research.

· The program’s success has been documented in a DVD presented to the Memorial Foundation for Jewish Culture and validated in visits by Foundation members.


2006-2007

1. 2 new schools have been added to the TPR program, and 2 more Halav U’Dvash classes have been added. 

2. We will experiment with a once a week program in 5 congregational schools.

3. We will begin observing first grade classes in our HIA schools to facilitate the transition from early childhood, and to strengthen the first grade program.

4. Additional schools in the  program means more teachers to train and supervise. We started the training in August, 2006.

5. We will need to hire an Assistant  to the Project Coordinator to help with the mentoring of the new teachers and the monitoring of those who have already been through a year of training.

6. We will continue to visit and monitor those who have completed the initial training.

7. We will continue encouraging teachers to take our Ulpan (free of charge).

8. We will begin to present our program at various conferences. Not only will this expand and disseminate Hebrew in America, it will also bring in some income as we are engaged to do some of the training.

9. We will advertise in educational journals re: #6.

a. We will conduct an evaluation of student achievement, parental satisfaction, and professional development.

	Thursday 27 July, 2006 
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	(c) All rights reserved to the Jewish Agency 
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	יום חמישי ב' אב תשס"ו
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Bottom of Form

During the school year of 2005 -2006, Chalav u'Dvash - Ivrit le Yaldey Ha Gan was piloted in 15 classrooms in Bergen County New Jersey as part of the "Hebrew in America" initiative www.jewishbergen.org/education/hebrewinamericacov.shtml
The program was also used at one site in Palo Alto, California. We are grateful to Dr. Wallace Greene, director of Jewish Educational Services of the UJA Federation of Northern New Jersey and Ms. Shoshana Glazer, director of the Hebrew in America project and our pilot supervisor for their support and collaboration on the development of Chalav U Dvash.

HEBREW IN AMERICA

PROGRESS REPORT

JULY, 2007 – APRIL, 2008

The following is a report of the development of the Hebrew in America project and its effectiveness re: the spread of Hebrew language in the community of Northern New Jersey.

A.  TEACHER EDUCATION PROGRESS
1.  Ulpan in Israel - Seven teachers representing three day schools (YNJ, Noam, Moriah) participated in a unique three and a half week experience in Israel in July - August, 2007.  They studied Hebrew at Ulpan Akiva in Netanya.  It was a Hebrew immersion learning experience that was made possible by a grant from the Grinspoon Foundation and our own JES.  The teachers improved their Hebrew-speaking skills and learned new methodology for teaching a second language.  The result is more Hebrew language enrichment in the three schools.   We would love to repeat the experience with a new group of teachers but we did not receive a grant for this summer.

2.  Formal observation - We introduced a new way for teachers to reflect on their work of teaching Hebrew as a second language in early childhood.  A group of teachers from various schools observe a teacher who has agreed to plan with specific teaching goals, and be observed by the teachers, and then participate in a discussion analyzing what took place.  The result is teachers who are more reflective about their work and an enriched program that benefits the children. We started the program in November, and the most recent visit took place March 25th. This concept known as Teaching Rounds (similar to medical rounds in hospitals) has been very helpful in all areas of teacher development and JES has been using this technique for several years.

3.  Training new teachers - Teacher turnover has not proven to be a problem.  However, this school year, there were three new teachers that had to be trained and observed closely.  This is still a work in progress.  Shoshana began training the last teacher to join on April 1st by taking her to observe a very good vetern teacher. The formal training with Shioshana will take place at the end of May.

4.  School visits and Workshops - This is an ongoing program.  Although this is the third year of the Hebrew in America project, we still consider it “new and innovative.”  We continue to develop new materials, techniques and ideas that are presented at faculty meetings in the schools.  Using e-mail to communicate with the teachers and directors, we are able to monitor the progress of the program, as well as pass on important teaching tips.  This year we added new games, a new book and new activities that the teachers embraced and have used in the classroom.  The result is improved procedures which results in more Hebrew language spoken in the schools.  Schools are paying attention to our recommendations and are rearranging faculty to achieve more Hebrew speaking.

The most recent formal workshop for K teachers took place on March 11. The theme was: “Sentence structure and thematic units-the unbending connection”.

B.  SUMMER CAMP
With a grant from the Covenant Foundation, we sponsored a new and unique program for the Northern NJ Jewish Community.  Camp Nitzan is a two week Hebrew immersion program and end of summer camp.  The camp was open to children who were part of the Hebrew in America project in their schools.  We sent out flyers to each school announcing Camp Nitzan and within two weeks, the camp was filled.  Because this was a pilot program, we wanted to keep it small, no more than 31 children ages 4-6.  The camp was a resounding success.  The camp ran from 9AM – 3PM over a period of 9 days.  All communication was in Hebrew.  Activities included sports, arts and crafts and cooking, snack time, lunch, story telling, circle time and entertainment.  All were conducted in Hebrew.  The children were happy, the parents were thrilled.  They all asked that we repeat the experience in 2008.

We are happy to report that the Covenant Foundation agreed to once again award us with a grant for this coming summer.  Camp Nitzan will take place August 18-28.  We are very excited and have  made final arrangements with Temple Emeth where the camp will be housed again.  We are planning to expand the camp to include 48 children.

As of March 31 , registration for Camp Nitzan is closed .We have 4 groups: one 4 yr olds, two 5 yr olds groups and one 6 yr old group. We also have our exceptional staff in place. Three veteran Israeli teachers and three young men will comprise the staff, supervised by Shoshana Glatzer.

C.  EXPANDING HEBREW IN AMERICA TO HIGHER GRADES
We have started to visit first and second grade classrooms in our schools.  We observed, met with teachers, and gave workshops about best practices.  We met with the principals, and where available, the Hebrew coordinator. We discussed what they think their needs are and what we can do for them.  Sometimes, it seems that those who need to improve the most are the most reluctant to welcome us.  This experience has taught us that we need to continue to meet with all the players and stakeholders to discuss real needs and strategies.

We hear complaints that the kindergarten children enter school with a lot of Hebrew knowledge but the schools do not continue to develop what began in the early years especially beyond the third grade. Most day schools are committed to Tal Sela for the primary grades, but somehow as much as they seem to like this program the results fade quickly. We need to plan special programs for fifth grade and up.

Hebrew in America 2008-2009
For two years there have been EC teacher training sessions in which teachers observe a “master” teacher and discuss her practices. Also, individual training sessions as well as small group sessions have been created to promote best teaching. This year we have expanded the workshops and created “HaKesher HaIvri” – a series of workshops each on a different theme, to enhance teaching. Each session has drawn 20-30 teachers for three hours. These teachers then return to their schools and share the information and techniques with other teachers. Follow up sessions are held with the Hebrew Coordinator visiting the schools, observing teachers and helping customize plans for maximizing Hebrew development. Standardizing vocabulary is stressed in the same vein as creativity and teacher ownership.

We had a very successful puppetry workshop for early childhood teachers at Ben Porat Yosef. 15 teachers attended from Moriah, BPY, Gan Aviv, Noam, Moriah, Shomrei Torah. We had an exceptionally successful training session by a professional clown/Jewish educator (all in Ivrit) at Yavneh with over 30 teachers in attendance. We have been meeting with Noam, Yavneh, YNJ and Moriah about moving into the lower grades, and have begun to spread the word. We were fortunate enough to host Claudia Gluschankof, Ph.D.ECME (Early Childhood Music Education Commission, International Society for Music Education) Chair 2008-2010 Levinsky College of Education Tel-Aviv for our Sivan workshop at Congregation Shomrei Torah.

For TPR this year we have created 9 new books, 4 units, a CD with songs for the 4 units, 4 bingo games, a large interactive game to add to and build upon Shoshana’s outlines, books and songs. In addition, there is a foundation and supplemental materials for the thematic kits on clothing/seasons and Israel.

Drora has also begun videotaping some teachers for training and self-assessment. You can see the progress, and they tell me how much they have grown through the years with Shoshana and this year with Drora. 

HIA staff has begun to undergo training in Tal Am and SOPA assessment. 

In the third year of Camp Nitzan we have added counselors from our P2Ksister community in Nahariya. They will work together with the HIA trained teachers to create a young Israeli environment to the program.
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A Professional Learning Community for Hebrew Language Educators





End of year Workshop Opportunities


For Hebrew in America early childhood educators


MAY AND JUNE 2009











Wednesday May 27 (Hebrew) “Sing it Out in Hebrew” presented by Claudia Gluschankof, Ph.D. ,ECME (Early Childhood Music Education Commission, International Society for Music Education) Chair 2008-2010, Levinsky College of Education, Tel-Aviv.


12:00—3:00 PM 


Fishbowl activity with Morah Etty followed by a workshop on using song and music.


Bring your own lunch


To be held at Shomrei Torah, 19-10 Morlot Ave., Fair Lawn, NJ.	











Monday June 15 (English) “The Year that Was and the Year that Will Be”


12:00—3:00 PM 


Lunch, sharing and summing up.


Evaluation and recommendation.


Where we came from and where we are going.


Lunch will be provided


Distribution of full first year and partial second year curriculum and materials. 


To be held at UJA NNJ headquarters, 50 Eisenhower Drive, Paramus, NJ











Registration is required at least one week in advance. 





For more information and to register, contact Drora Arussy, Hebrew Coordinator


Phone  201-820-3919    Email: droraa@ujannj.org





Hebrew in America is project of Jewish Education Services of UJANNJ


UJA Federation of Northern New Jersey


50 Eisenhower Drive, Paramus,  NJ 07652 •  www.ujannj.org
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Hebrew in America is project of Jewish Education Services of UJANNJ


UJA Federation of Northern New Jersey
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For more information and to register, contact Drora Arussy, Hebrew Coordinator, Jewish Educational Services at 201-820-3919 or droraa@ujannj.org.





Appendix C





A Professional Learning Community for Hebrew Language Educators





Workshop Opportunities 


for Hebrew In America Early Childhood Educators 


Round robin observations of teachers will be followed by supportive dialog by their peers.  Workshop space is limited, register early.  Workshop descriptions are listed below:





Monday October 6 (Hebrew)


12:00-3:00 PM “Thinking Outside the Circle”


An overview and re-introduction to Chalav U’dvash and TPR. Transitioning to a new coordinator and building on the old. Teaching language creatively. Presented by Shoshana Glatzer and Drora Arussy, EdD Hebrew Coordinators.


To be held at the UJA Building, 50 Eisenhower Drive, Paramus, NJ





Monday December 1 (Hebrew)


9:00 AM חלב ודבש webcast for veteran Chalav U’dvash teachers – from your home or school 


9:45 AM – 12:15 חלב ודבש discussion and webcast for new Halav U’dvash teachers – meet at the UJA NNJ headquarters.  (veteran teachers are encouraged to join us for a post web-cast talk 11:00-12:15)





Monday January 5 (English)


12:00-3:00 PM “עברית בתנועה – The Basics and Beyond” – open to veteran, new and exploring TPR teachers 


Fishbowl activity with Morah Shoshana followed by TPR workshop and presentation of new materials. 


To be held at Yeshivat Noam, 139 S. Washington Ave., Bergenfield NJ.  Bring your own lunch. 





Wednesday February 25 (English)


12:00-3:00 PM “My Puppet Speaks Only Hebrew”


Fishbowl activity followed by puppetry workshop – use and basic creation. Presented by Jennifer Levine, professional pupetteer and Director of the Religious School at Temple Emanu-El.


To be held at Ben Porat Yosef, 243 E. Frisch Court, Paramus, NJ.  Bring your own lunch





Tuesday March 17 – at the Early Childhood Conference – (English)


“The End of the Year Chagim” – please bring your materials and suggestions. If you have something to reproduce for the group please send it to us in advance. This should be a great sharing opportunity.


 


Thursday April 23 (Hebrew)


12:00-3:00 PM  - “Language Development through Creative Dramatics” 


Fishbowl activity with Morah Yehudit followed by a workshop with Aviya Feuer professional clown and community theater specialist.


To be held at Yavneh Academy, 155 Farview Ave., Paramus, NJ.  Bring your own lunch





Wednesday May 27 (Hebrew)


12:00-3:00 PM – “Sing it Out in Hebrew”


Fishbowl activity with Morah Etty followed by a workshop presented by Claudia Gluschankof, Ph.D. ,ECME (Early Childhood Music Education Commission, International Society for Music Education) Chair.�To be held at Shomrei Torah, 19-10 Morlot Ave., Fair Lawn, NJ.  Bring your own lunch





Monday June 15 (Hebrew)


12:00-3:00 PM – “The Year that Was and the Year that Will Be”


Lunch, sharing and summing up. Evalaution and recommendation. Where we came from and where we are going.


To be held at UJA NNJ headquarters, 50 Eisenhower Drive, Paramus, NJ 





For more information and to register, contact Drora Arussy, Hebrew Coordinator, at 201-820-3919 or droraa@ujannj.org.














� Elana Shohamy – “Conceptual and Pedagogical Factors for Learning and


     Maintaining Jewish Languages in the United States”.





� David Zisenwine – “Teaching Hebrew:  A Suggestion for Hebrew Education”.





� Samuel Steinberg – Hebrew:  “The Hallmark of an Educated Jew”, Jewish 


   Education News, Fall 1997





� Paula E. Hyman – Who is an Educated Jew?  Sh’ma’, February 2002


� Judy Foreman – “Two Tongues Better Than One”, Boston Globe, September


Fred Geneses – “Brain Research:  Implication for Second Language 


  Learning”, Digest, December 2000





� Kristina Merkner- “Research on Bilingual Brains Shows:  The Earlier, The


   Better”, August 2003


� Helena Curtain and Carol Ann Dahlberg – “Languages and Children, Making 


   The Match”.
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